Vanguard Learning Trust

The Vanguard Learning Trust is a group of local primary and secondary schools in
Hillingdon. We strive to be a Trust that serves its local community and is pioneering in
its approach to broadening our students’ lives. We believe in effective teaching which
allows our students to shine both in and out of the classroom and that intellectual
curiosity is at the core of every learning experience. Whilst schools in the Trust have
their own ethos and values, they share the common aspiration that all students can
achieve their potential and life is a journey of discovery.
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Part A: Trust-wide

1. Aims
Vanguard Learning Trust’s personal, social, health and economic (PSHE) education policy reflects and upholds
the collective core values of equity, aspiration and collaboration. The Trust is committed to providing all
students with access to a broad, inclusive, accurate and age-appropriate PSHE curriculum, which includes
statutory relationships and sex education (RSE), and promotes the wider personal development of every
learner. The Trust’s approach to PSHE/RSE enables students to explore and understand a wide range of topics
including physical and mental health, wellbeing, relationships, families, personal safety (including online),
digital literacy, financial awareness and preparation for adult life. Through this policy, the Trust aims to ensure
that all students, regardless of background, need or ability, are equipped with the knowledge, skills and
attitudes to navigate their lives safely, responsibly and successfully, now and in the future. This includes
helping students to:

® engage in sensitive discussions in a safe, respectful and age-appropriate environment;

e develop self-respect, confidence, resilience and empathy;

e prepare for puberty and adolescence, with an understanding of human development, health, hygiene

and consent;
® create a positive, inclusive culture around relationships, gender, sexuality, identity and domestic
abuse awareness;

o develop the correct vocabulary to describe emotions, bodies and relationships;

e make informed, safe and healthy choices in all areas of life, including online;

e recognise and respond to risks, unhealthy relationships, coercion and abuse, and seek help when

needed;

e critically evaluate information, misinformation, disinformation and conspiracy theories, particularly
online;

e foster economic and financial awareness, and understanding of rights, responsibilities and the wider
world; and

e promote aspiration and personal agency, enabling students to understand and shape their future
choices and opportunities.

2. Statutory requirements
While PSHE education is non-statutory, elements are required by law. Vanguard Learning Trust is committed
to meeting all relevant legal and statutory obligations across its primary and secondary academies. In
accordance with the Children and Social Work Act 2017:

e All primary academies in the Trust must provide relationships education to all students.

o All secondary academies in the Trust must provide relationships and sex education (RSE) to all

students.

e All academies (primary and secondary) must provide health education.
The Trust also complies with:

e Education Act 1996 (Sections 403, 406, 407);

e Equality Act 2010 and the Public Sector Equality Duty;

o Keeping children safe in education 2024 (KCSIE);
Although academies do not have to follow the National Curriculum, Vanguard Learning Trust is expected to
provide students with a curriculum comparable in breadth and ambition. This includes teaching statutory
science content, which covers elements of sex education at primary level. The Trust is also required, under its
funding agreements, to have regard to guidance issued by the Secretary of State. This includes the most
recent version of the Department for Education’s statutory guidance ‘Relationships education, relationships
and sex education (RSE) and health education’ (updated 2021, click here). In addition, the Trust will comply
with its legal duties under:

e Sections 406 and 407 of the Education Act 1996, relating to the political impartiality of the

curriculum
o Section 403 of the Education Act 1996, relating to sex education
e The Equality Act 2010, including:
o Part 6, Chapter 1, covering education provisions


https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education

o The Public Sector Equality Duty (section 149), which requires public bodies to:
m Eliminate discrimination, harassment and victimisation
m Advance equality of opportunity
m Foster good relations between people with different characteristics
® Prevent Duty guidance
The Trust's approach to PSHE, including RSE, ensures that statutory content is delivered sensitively,
inclusively, and in a way that fosters respect for all.

3. Policy development

This policy has been developed through a process of collaborative consultation across the Vanguard Learning
Trust. The Trust recognises the importance of engaging a range of stakeholders, ie. staff, students,
parents/carers and governors, in shaping a curriculum and policy that is inclusive, relevant and reflective of
the needs of our diverse school communities. The consultation and policy development process included the
following steps:

1. Review: The designated lead for PSHE/RSE education in each school reviewed existing practice and
collated relevant information, including statutory guidance, local authority priorities and Trust-wide
curriculum intentions.

2. Staff consultation: Staff from all Trust schools were invited to review a draft of the policy and provide
feedback. This ensured that the policy aligns with classroom practice and addresses the pastoral
needs of students.

3. Parent/carer and stakeholder engagement: Parents/carers and other interested stakeholders were
given opportunities to engage with the development of the policy, via consultation meetings,
surveys, or digital feedback mechanisms, at school level.

4. Student voice: Schools gathered the views of students through age-appropriate methods such as
focus groups or questionnaires to ensure the curriculum is meaningful, inclusive and responsive to
student needs.

5. Ratification by the Board of Trustees and local governing bodies: Following review and amendment,
the policy was approved, ensuring that it accurately reflects both Trust-wide expectations and
school-level context.

This consultation process is ongoing. Stakeholders will be revisited periodically, especially in response to new
statutory guidance or national policy changes, to ensure the policy remains up to date and reflective of
evolving needs and expectations. Emerging topics such as misinformation, online safety, domestic abuse
awareness and LGBTQ+ inclusivity will be periodically reviewed and integrated as needed. This policy will be
reviewed on an annual basis: Part A will be reviewed by the Trust’s personal development lead and Part B will
be reviewed by the school’s lead for PSHE/RSE. Amendments will be made where necessary to keep the
policy current and effective.

4. Definitions

e Personal, social, health and economic education (PSHE) is the umbrella under which relationships
and sex education (RSE) is delivered. PSHE supports the development of students’ knowledge, skills
and attributes to manage their lives, both now and in the future. It covers a wide range of issues
related to health and wellbeing, relationships and living in the wider world, including financial
education and preparation for adulthood.

e Relationships and sex education (RSE) is defined by the Trust as the emotional, social and cultural
development of students, which includes learning about relationships, sexual health, sexuality,
healthy lifestyles, diversity and personal identity. It involves both the sharing of information and the
exploration of values, attitudes and beliefs. RSE is not about the promotion of sexual activity.

e Sex education, as a distinct aspect of RSE, refers to learning about the physical, social, legal and
emotional aspects of human sexuality and behaviour, including human reproduction. This includes
teaching about conception and contraception, safer sex, sexually transmitted infections and sexual
health. Sex education also involves helping students understand consent, boundaries and the
responsibilities and consequences associated with intimate relationships.

o Health education, which is also statutory, includes teaching about physical health, mental wellbeing,
puberty, personal hygiene, healthy eating, drugs and alcohol and basic first aid. It supports students



to develop the resilience and knowledge they need to make positive choices for their physical and
mental health.

e Economic education introduces students to themes such as money and budgeting, saving, financial
choices, enterprise and the world of work. It supports young people in developing the awareness and
confidence needed to navigate life beyond school.

e Digital literacy refers to the skills that children and young people need to critically evaluate
information online, identify misinformation and disinformation, and understand risks including online
radicalisation and conspiratorial content. Through PSHE, students are supported to develop resilience
to extremist narratives, build critical thinking skills and understand how to seek help or report
concerns. This contributes to the Trust’s responsibilities under the Prevent duty by promoting safe
online behaviours, respectful dialogue and awareness of how individuals may be drawn into harmful
or extremist ideologies.

5. Curriculum

The Trust is responsible for ensuring that all schools deliver a statutory relationships and sex education (RSE)
curriculum. This statutory content applies to all primary and secondary academies and is set out in Appendix
A of this policy. Trust schools are required to deliver this content in full. Beyond RSE lessons, schools also
provide a broader programme of personal, social, health and economic (PSHE) education. PSHE is a
non-statutory subject, though it incorporates statutory health education and reflects the Trust’s commitment
to supporting students’ wider personal development and preparation for adult life. Each school in the Trust
designs its own PSHE curriculum to meet the needs of its community, taking into account local context,
student voice and national guidance. These curriculum maps, including content, sequencing and delivery
models, can be found in Part B of this policy, alongside information about lesson timetabling and enrichment
opportunities. All curriculum content, whether statutory or non-statutory, has been developed in
consultation with parents/carers, students and staff. All schools are expected to deliver content that is
accurate, inclusive and appropriate to students’ age and stage of development. If students ask questions that
fall outside the planned curriculum, staff will respond in a sensitive and appropriate manner to ensure
students are well informed and do not rely on potentially unsafe sources of information. Parents and carers
may request to view curriculum materials at any time and are encouraged to engage with their child’s
learning in this area.

6. Delivery of curriculum
6.1 PSHE
PSHE education is delivered in all Trust schools in a way that reflects their local context, student needs and
curriculum models. Schools have flexibility over how PSHE is timetabled and taught, with delivery taking
place through discrete lessons, tutor time, enrichment days or cross-curricular links. Each school sets out its
PSHE curriculum mapping in Part B of this policy. PSHE provision is expected to be:

e inclusive and responsive to student diversity;

o age- and developmentally appropriate;

e informed by consultation with students, parents and staff; and

e consistent with the Trust’s values and safeguarding responsibilities.
Topics covered within PSHE include physical and mental health, emotional wellbeing, digital literacy, financial
education, citizenship, personal safety and preparation for adult life. Some elements of PSHE are statutory,
such as health education, while others are non-statutory but remain a valued part of the Trust’s broader
curriculum provision. Schools may enhance their PSHE provision through assemblies, awareness campaigns,
visiting speakers or external agencies, provided such input aligns with safeguarding policies and is overseen
by staff.

6.2 RSE
Relationships and sex education (RSE) is delivered primarily through the PSHE curriculum, with biological
elements taught in science and ethical or moral aspects explored within religious education.
e In primary academies, RSE focuses on helping students understand families and the people who care
for them, develop caring friendships, and learn about physical safety and wellbeing. This



foundational knowledge prepares children for puberty and adolescence in an age-appropriate and
supportive way.

e In secondary academies, RSE builds on this foundation to cover more complex aspects of human
development, including different types of families, online and media influences, intimate and sexual
relationships, sexual health, and consent. The curriculum also addresses risks such as domestic
abuse, coercive control, and exploitation, equipping students with the understanding and skills to
recognise unhealthy or unsafe relationships and to seek help when necessary.

Teaching is conducted sensitively and inclusively, reflecting the diversity of students’ experiences,
backgrounds and identities. Staff ensure that content does not stigmatise any individual or group, and that
students who are looked after, have caring responsibilities or face additional vulnerabilities are supported
throughout. Teaching about sexual relationships is framed within the law, including the age of consent, and
all RSE is delivered in line with statutory guidance. This includes avoiding promotion of illegal activity or
extremist views and emphasising the importance of respect, equality and safety in all relationships.
Expectations for what students should know and understand by the end of each phase are set out in
Appendix A, with schools responsible for sharing teaching materials with parents/carers on request, and
engaging them in discussion about curriculum content.

6.3 Inclusivity
All schools within Vanguard Learning Trust are expected to deliver PSHE and RSE in a way that is inclusive,
respectful and responsive to the needs of all students. Teaching must reflect the diverse experiences,
backgrounds and identities of the school community and promote a sense of safety, dignity and belonging for
every learner. Staff will ensure that all students:

e feel supported and safe during discussions of sensitive topics;

e are able to access the curriculum in ways appropriate to their needs and developmental stage; and

o see themselves and their families represented positively within teaching materials and examples.
The Trust recognises that students may have differing levels of readiness, comfort and experience in engaging
with aspects of PSHE and RSE. Schools are therefore encouraged to consider a range of delivery methods,
including:

e Whole-class lessons

e Small group or targeted sessions

® One-to-one discussions where appropriate

o Use of digital or asynchronous formats to support accessibility

Content will be adapted or differentiated as needed to meet the requirements of students with special
educational needs and disabilities (SEND), those for whom English is an additional language, or those
needing additional pastoral support. This ensures all students can engage meaningfully with the curriculum
and benefit from its protective and developmental intent. Schools will also deliver PSHE and RSE with
sensitivity towards the faith and cultural backgrounds of their students and families, recognising the
importance of respecting diverse beliefs and values. At the same time, teaching will uphold the principles of
equality and non-discrimination as set out in the Equality Act 2010. The Trust encourages meaningful
parental engagement in PSHE and RSE. Schools will provide clear information about curriculum content and
offer opportunities for parents and carers to discuss and ask questions. This partnership helps ensure that
learning is supported at home and that families feel confident in how sensitive topics are approached.

6.4 Use of resources
Schools within Vanguard Learning Trust will carefully consider all resources used to support PSHE and RSE
teaching to ensure they:
e align with the requirements set out in the statutory relationships and sex education guidance;
support students in applying their knowledge in a variety of contexts and real-life situations;
are age-appropriate, taking into account students’ developmental stages, backgrounds and needs;
are evidence-based, containing accurate facts and reliable statistics;
fit coherently within the Trust’s agreed curriculum plan;
come from credible and trusted sources;
are compatible with effective teaching approaches and learning styles; and
are sensitive to students’ lived experiences and designed to avoid causing distress or harm.



The Trust expects schools to regularly review their teaching materials and adapt or replace resources where
necessary to maintain the highest quality of provision.

7. Use of external organisations and materials
The Trust is committed to ensuring that any external organisations or materials used in the delivery of PSHE
and RSE are appropriate, balanced and comply with all legal and statutory requirements. The Trust remains
responsible for the content delivered to students, including what external speakers say, and ensures that this
content upholds fundamental British values such as democracy, the rule of law, individual liberty, and mutual
respect and tolerance of those with different faiths and beliefs. All Trust schools will:
e conduct thorough checks and engage carefully with external agencies to ensure their approach to
PSHE and RSE is balanced and appropriate;
e confirm that resources and materials are age-appropriate and suitable for students’ developmental
stages;
o ensure all content complies with this policy, the Teachers’ Standards, the Equality Act 2010, the
Human Rights Act 1998, and the Education Act 1996;
e only work with agencies where they have full confidence in the organisation, its methods, and its
resources;
® review any case studies provided and seek feedback from other schools or organisations that have
worked with the agency;
be clear about the content and stance of any external speakers before engagement;
request to see all materials to be used in advance;
know the identities of all external personnel involved and apply standard safeguarding procedures;
conduct basic online searches on agencies and individuals to identify any potential concerns;
confirm the agency’s protocol on photography, recording or use of personal data during sessions;
remind teaching staff that they may refuse or stop a session if necessary;
ensure a member of school staff is present for the entirety of any session involving external visitors;
and
e share external materials with parents and carers to promote transparency.
Trust schools will not, under any circumstances:
e collaborate with external organisations that promote extreme political positions; and/or
® use materials produced by such organisations, even if individual resources appear non-extreme.
This rigorous approach ensures that all external input supports the Trust’s educational aims and safeguarding
responsibilities.

8. Roles and responsibilities

8.1 Board of Trustees

The board of trustees is responsible for approving this PSHE/RSE policy and holding headteachers
accountable for its effective implementation through local governing bodies and the Chief Executive Officer
(CEO).

8.2 Chief Executive Officer (CEO)
The CEO will:
® approve the PSHE and RSE policy on behalf of the Trust;
e collaborate with headteachers to support the consistent and effective implementation of the policy
across all schools;
® report to the board of trustees on any issues or developments related to policy implementation
within the Trust

8.3 Trust personal development lead
The Trust’s personal development lead is responsible for overseeing the implementation and quality
assurance of PSHE/RSE across all schools within Vanguard Learning Trust. This includes:
® supporting schools in the development and review of PSHE and RSE curricula;
® supporting schools in ensuring statutory content is embedded and consistently delivered across
phases;



® monitoring the quality of provision through engagement with curriculum leads and other Trust
monitoring processes;
e providing guidance and training to staff via the PSHE/RSE Forum, including signposting to appropriate
resources and professional development;
e |eading on policy development in relation to PSHE and RSE;
® acting as a point of contact for emerging national policy or statutory updates in this area; and
e ensuring that curriculum design reflects the Trust’s values of equity, aspiration and collaboration and
promotes student wellbeing and personal development.
The personal development lead works in collaboration with headteachers, DSLs, PSHE/RSE leads and local
governing bodies to support high-quality, inclusive provision that meets the needs of all students.

8.4 Local governing bodies

Local governing bodies have a key role in supporting the implementation of the PSHE and RSE policy in their
respective schools. They are responsible for monitoring delivery and raising any concerns or challenges with
the CEO.

8.5 Headteacher
The headteacher is responsible for ensuring that PSHE and RSE are taught consistently and effectively across
their school. This includes:

e ensuring that statutory RSE content is delivered in line with this policy and relevant guidance;

o making resources and curriculum materials available to parents and carers;

® managing any requests from parents/carers to withdraw students from non-statutory components of

RSE (see section 11); and
e supporting staff in delivering sensitive and inclusive lessons.

8.6 Staff
All staff involved in delivering PSHE/RSE are responsible for:

e delivering the curriculum sensitively and professionally;

e modelling positive attitudes towards all aspects of PSHE/RSE;

e monitoring and supporting student progress in these areas;

o responding appropriately to individual student needs; and

e respecting and managing parental requests for withdrawal from non-statutory RSE components.
Staff do not have the right to opt out of teaching statutory RSE. Staff who have concerns or require support
should discuss these with the headteacher. Specific names and roles of staff responsible for PSHE and RSE
delivery in each school are detailed in Part B of this policy.

8.7 Students
Students are expected to engage fully in PSHE and RSE lessons. When discussing topics related to these
areas, they should treat others with respect and sensitivity.

9. Safeguarding

The Trust recognises that high-quality PSHE, including statutory relationships and sex education (RSE), plays a
vital role in creating a strong culture of safeguarding across all schools. These subjects help students
understand what constitutes healthy and unhealthy relationships, how to keep themselves safe, and where
and how to seek help if needed. RSE in particular supports schools in fulfilling their statutory duties under
‘Keeping children safe in education’ (2024) by providing age-appropriate opportunities for students to learn
about consent, boundaries, power imbalances and how to recognise and report abuse, exploitation or
neglect. The Trust is aware that some of the topics covered within PSHE/RSE may lead to students disclosing
experiences of abuse, harm or other difficulties. All staff across the Trust receive annual statutory training in
child protection and safeguarding, and are required to follow their school’s safeguarding procedures. Any
concerns are reported immediately to the school’s Designated Safeguarding Lead (DSL). The Trust also
recognises that some students may be more vulnerable to the emotional impact of certain content, due to
previous safeguarding concerns, ongoing issues at home or changes in their personal lives. For these
students, schools will take additional steps to ensure they are supported appropriately. This may include



adapting lesson content, offering pre-lesson briefings, providing alternative activities or arranging follow-up
support from pastoral staff. Further information about how each school creates a safe and supportive
learning environment, including how sensitive topics are handled, is included in Part B of this policy.

10. Parents’/carers’ right to withdraw

10.1 Relationships and sex education in primary schools

In primary schools, parents and carers do not have the right to withdraw their children from relationships
education, which is statutory. Parents and carers may request to withdraw their child from the non-statutory
elements of sex education that are not part of the science curriculum. These requests should be submitted in
writing using the form in Appendix B and addressed to the headteacher of the relevant school. Where a
student is withdrawn, schools will provide appropriate alternative work during these lessons. Headteachers
will report the number and nature of any withdrawal requests to the CEO via the Trust’s half-termly reporting
process. This supports oversight and consistency across the Trust in how such requests are managed.

10.2 Relationships and sex education in secondary schools

In secondary schools, parents and carers have the right to request that their child be withdrawn from the
non-statutory components of sex education within RSE. This right applies until three terms before the child
turns 16. After that point, if the student wishes to receive sex education, the school will arrange for them to
do so. Requests for withdrawal must be made in writing using the form in Appendix B and addressed to the
school’s headteacher. A record of each request will be kept on the student’s educational file. The
headteacher will meet with parents or carers to discuss the request and any concerns, and will then make
suitable arrangements. Students who are withdrawn will be given appropriate alternative work.

10.3 Students with SEND

The right to withdraw from non-statutory sex education applies equally to students with special educational
needs and disabilities (SEND). Schools will work in partnership with parents and carers to ensure that any
decision to withdraw a student with SEND is made with a clear understanding of the student’s needs, access
to learning and entitlement to a broad and balanced curriculum. Alternative provision will be adapted where
necessary to meet individual learning requirements.

10.4 Religious education

Elements of the school’s provision of religious education (RE) can typically be found within the school’s
broader PSHE curriculum, in line with locally agreed syllabi and the values of respect, inclusion and cultural
understanding. In accordance with Section 71 of the School Standards and Framework Act 1998,
parents/carers have the right to request that their child be wholly or partly withdrawn from religious
education. Any such request should be made in writing using the form in Appendix B and addressed to the
headteacher. Schools will work in partnership with families to ensure that the process is managed sensitively
and appropriately, with suitable alternative arrangements provided where needed.

11. Training

Staff receive training on the delivery of PSHE, including statutory relationships and sex education (RSE), as
part of their induction and ongoing professional development. Training may be delivered internally by school
or Trust leaders, or through external providers with relevant expertise. This includes professionals such as
school nurses, health advisors or other approved agencies with experience in delivering RSE and supporting
staff development. Each headteacher and/or school PSHE/RSE lead is responsible for identifying staff training
needs and ensuring that all staff feel confident and supported to deliver sensitive content accurately and
appropriately. The Trust supports a collaborative approach to professional development by encouraging the
sharing of good practice across schools and facilitating Trust-wide opportunities for staff training where
appropriate.

12. Monitoring arrangements

The delivery of PSHE, including statutory RSE, is monitored at school level by each school’s PSHE/RSE lead
through regular quality assurance activities such as planning scrutinies, lesson observations and learning
walks. This helps ensure that the curriculum is being taught effectively and consistently. Students’ progress



and development in PSHE/RSE are monitored by class teachers and year teams, using each school’s internal
assessment systems. Feedback from students and staff, as well as outcomes from curriculum reviews, informs
ongoing improvements. At Trust level, the personal development lead works with schools to monitor the
quality and consistency of provision across the Trust and to identify areas of strength and development.
This policy will be reviewed annually by the Trust’s personal development lead.

® Part A (Trust-wide) will be reviewed and approved by the board of trustees

e Part B (school-specific) will be reviewed and approved by each school’s local governing body
Any significant changes to statutory guidance or DfE policy will trigger an earlier review, if required.

Version history
First issue/revision date |Approved by Summary of changes if not first issue

March 2026 BoT New policy
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Appendix A: Statutory elements of relationships and sex education (RSE)

By the end of primary school, students should know:

Topic

Families and
people who care
about me

Caring
friendships

students should know

That families are important for children growing up because they can give
love, security and stability

The characteristics of healthy family life, commitment to each other,
including in times of difficulty, protection and care for children and other
family members, the importance of spending time together and sharing each
other’s lives

That others’ families, either in school or in the wider world, sometimes look
different from their family, but that they should respect those differences
and know that other children’s families are also characterised by love and
care

That stable, caring relationships, which may be of different types, are at the
heart of happy families, and are important for children’s security as they
grow up

That marriage represents a formal and legally recognised commitment of
two people to each other which is intended to be lifelong

How to recognise if family relationships are making them feel unhappy or
unsafe, and how to seek help or advice from others if needed

How important friendships are in making us feel happy and secure, and how
people choose and make friends

The characteristics of friendships, including mutual respect, truthfulness,
trustworthiness, loyalty, kindness, generosity, trust, sharing interests and
experiences and support with problems and difficulties

That healthy friendships are positive and welcoming towards others, and do
not make others feel lonely or excluded

That most friendships have ups and downs, and that these can often be
worked through so that the friendship is repaired or even strengthened, and
that resorting to violence is never right

How to recognise who to trust and who not to trust, how to judge when a
friendship is making them feel unhappy or uncomfortable, managing
conflict, how to manage these situations and how to seek help or advice
from others, if needed

11



Respectful
relationships

Online
relationships

Being safe

The importance of respecting others, even when they are very different from
them (for example, physically, in character, personality or backgrounds), or
make different choices or have different preferences or beliefs

Practical steps they can take in a range of different contexts to improve or
support respectful relationships

The conventions of courtesy and manners

The importance of self-respect and how this links to their own happiness
That in school and in wider society they can expect to be treated with
respect by others, and that in turn they should show due respect to others,
including those in positions of authority

About different types of bullying (including cyberbullying), the impact of
bullying, responsibilities of bystanders (primarily reporting bullying to an
adult) and how to get help

What a stereotype is, and how stereotypes can be unfair, negative or
destructive

The importance of permission-seeking and giving in relationships with
friends, peers and adults

That people sometimes behave differently online, including by pretending to
be someone they are not

That the same principles apply to online relationships as to face-to face
relationships, including the importance of respect for others online including
when we are anonymous

The rules and principles for keeping safe online, how to recognise risks,
harmful content and contact, and how to report them

How to critically consider their online friendships and sources of information
including awareness of the risks associated with people they have never met
How information and data is shared and used online

What sorts of boundaries are appropriate in friendships with peers and
others (including in a digital context)

About the concept of privacy and the implications of it for both children and
adults; including that it is not always right to keep secrets if they relate to
being safe

That each person’s body belongs to them, and the differences between
appropriate and inappropriate or unsafe physical, and other, contact

How to respond safely and appropriately to adults they may encounter (in all
contexts, including online) whom they do not know

How to recognise and report feelings of being unsafe or feeling bad about
any adult

How to ask for advice or help for themselves or others, and to keep trying
until they are heard

How to report concerns or abuse, and the vocabulary and confidence
needed to do so

Where to get advice e.g. family, school and/or other sources

12



By the end of secondary schools, students should know:

Topic

students should know

Families

Respectful
relationships,
including
friendships

That there are different types of committed, stable relationships

How these relationships might contribute to human happiness and their
importance for bringing up children

What marriage is, including their legal status e.g. that marriage carries legal
rights and protections not available to couples who are cohabiting or who
have married, for example, in an unregistered religious ceremony

Why marriage is an important relationship choice for many couples and why it
must be freely entered into

The characteristics and legal status of other types of long-term relationships
The roles and responsibilities of parents/carers with respect to raising of
children, including the characteristics of successful parenting

How to: determine whether other children, adults or sources of information
are trustworthy: judge when a family, friend, intimate or other relationship is
unsafe (and to recognise this in others’ relationships); and, how to seek help
or advice, including reporting concerns about others, if needed

The characteristics of positive and healthy friendships (in all contexts,
including online) including: trust, respect, honesty, kindness, generosity,
boundaries, privacy, consent and the management of conflict, reconciliation
and ending relationships. This includes different (non-sexual) types of
relationship

Practical steps they can take in a range of different contexts to improve or
support respectful relationships

How stereotypes, in particular stereotypes based on sex, gender, race,
religion, sexual orientation or disability, can cause damage (e.g. how they
might normalise non-consensual behaviour or encourage prejudice)

That in school and in wider society they can expect to be treated with respect
by others, and that in turn they should show due respect to others, including
people in positions of authority and due tolerance of other people’s beliefs
About different types of bullying (including cyberbullying), the impact of
bullying, responsibilities of bystanders to report bullying and how and where
to get help

That some types of behaviour within relationships are criminal, including
violent behaviour and coercive control

What constitutes sexual harassment and sexual violence and why these are
always unacceptable

The legal rights and responsibilities regarding equality (particularly with
reference to the protected characteristics as defined in the Equality Act 2010)
and that everyone is unique and equal

13



Online and
media

Being safe

Intimate and
sexual
relationships,
including sexual
health

Their rights, responsibilities and opportunities online, including that the same
expectations of behaviour apply in all contexts, including online

About online risks, including that any material someone provides to another
has the potential to be shared online and the difficulty of removing
potentially compromising material placed online

Not to provide material to others that they would not want shared further
and not to share personal material which is sent to them

What to do and where to get support to report material or manage issues
online

The impact of viewing harmful content

That specifically sexually explicit material e.g. pornography presents a
distorted picture of sexual behaviours, can damage the way people see
themselves in relation to others and negatively affect how they behave
towards sexual partners

That sharing and viewing indecent images of children (including those created
by children) is a criminal offence which carries severe penalties including jail
How information and data is generated, collected, shared and used online
The concepts of, and laws relating to, sexual consent, sexual exploitation,
abuse, grooming, coercion, harassment, rape, domestic abuse, forced
marriage, honour-based violence and FGM, and how these can affect current
and future relationships

How people can actively communicate and recognise consent from others,
including sexual consent, and how and when consent can be withdrawn (in all
contexts, including online)

How to recognise the characteristics and positive aspects of healthy
one-to-one intimate relationships, which include mutual respect, consent,
loyalty, trust, shared interests and outlook, sex and friendship

That all aspects of health can be affected by choices they make in sex and
relationships, positively or negatively, e.g. physical, emotional, mental, sexual
and reproductive health and wellbeing

The facts about reproductive health, including fertility and the potential
impact of lifestyle on fertility for men and women

That there are a range of strategies for identifying and managing sexual
pressure, including understanding peer pressure, resisting pressure and not
pressurising others

That they have a choice to delay sex or to enjoy intimacy without sex

The facts about the full range of contraceptive choices, efficacy and options
available

The facts around pregnancy including miscarriage

That there are choices in relation to pregnancy (with medically and legally
accurate, impartial information on all options, including keeping the baby,
adoption, abortion and where to get further help)

How the different sexually transmitted infections (STls), including HIV/AIDs,
are transmitted, how risk can be reduced through safer sex (including through
condom use) and the importance of and facts about testing

About the prevalence of some STls, the impact they can have on those who
contract them and key facts about treatment

How the use of alcohol and drugs can lead to risky sexual behaviour

How to get further advice, including how and where to access confidential
sexual and reproductive health advice and treatment

14



Appendix B: Parent/carer form: withdrawal from sex education within RSE

To be completed by parents/carers

Name of child Class

Name of parent Date

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent signature

To be completed by the school

Agreed actions Include notes from discussions with parents and agreed actions taken.

from discussion Eg: Joe Bloggs will be taking part in all relationships lessons and during the sex

with parents education lessons, he will be working independently on a project in the Year 5
classroom
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The Vanguard Learning Trust is a group of local primary and secondary schools in
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Part B: Ryefield Primary School

1. Introduction, intent and scope
The personal, social, health and economic education (PSHE) programme at Ryefield Primary School, which
includes statutory elements of relationships and health education (and non-statutory relationships and sex
education, RSE), plays a central role in promoting student wellbeing, safeguarding children and young people,
as well as preparing them for life in modern Britain and beyond. Through the school’s PSHE/RSE curriculum,
students are supported to develop self-awareness, respect for others and a sense of social responsibility.
Effective provision will enable children and young people to make responsible and well-informed decisions
about their lives, based on empathy, respect and accurate knowledge. High-quality, inclusive RSE builds
confidence and self-esteem, encourages healthy and respectful relationships and helps students stay safe
both online and offline. It does not promote sexual activity or any particular lifestyle. Instead, it provides
students with the language, understanding and strategies they need to navigate the challenges of growing up
safely and confidently. The PSHE curriculum at Ryefield Primary School offers a structured and supportive
space in which students:

o reflect on their own values and beliefs while learning about those of others;

® recognise and celebrate similarities and differences within the school and the wider community;

e engage with complex and age-appropriate moral, social and philosophical questions; and

o explore issues relating to personal safety, wellbeing and healthy relationships.
Whole-school opportunities, such as assemblies, themed events and awareness weeks, further support
students’ personal development and help to reinforce curriculum content in a broader context. The school’s
PSHE and RSE provision is shaped through ongoing consultation with students, parents/carers and staff, and
is responsive to both the needs of the school community and local safeguarding priorities. Content is
delivered in a way that is age-appropriate, inclusive and sensitive to students’ lived experiences. As students
move through the school, the curriculum builds in depth and complexity, ensuring learning is
developmentally appropriate and supports preparation for future education and adult life. PSHE and RSE are
further supported through the school’s Moments of Triumph programme, which promotes the development
of character, resilience and emotional intelligence. This approach reflects the school’s values of community,
aspiration, respect and endeavour and supports the inclusive culture of celebrating diversity and tackling
discrimination.

2. A safe and supportive learning environment

The relationships and sex education (RSE) and wider PSHE programme at Ryefield Primary School aims to
provide students with balanced, factual and age-appropriate information about the emotional, ethical, moral
and, where appropriate,-understanding the diverse faiths, beliefs and cultural values that shape our
perspectives on healthy living and respectful relationships. This includes clear and accurate knowledge of
human development, reproduction, sexuality and personal safety, consent, recognising respectful treatment,
personal boundaries and the difference between healthy and unhealthy behaviours in their relationships;
and online risks, including misinformation and disinformation. Teaching fosters positive values and moral
judgement, helps students communicate effectively about sex, relationships and health, and ensures they
know how to access confidential support when needed. Lessons are delivered in a safe environment,
supported by clear ground rules co-constructed with students. Techniques such as distancing strategies allow
open dialogue while protecting individual comfort. Staff model respect, inclusivity and neutrality throughout
discussions.

3. Equality and inclusion

Ryefield Primary School recognises that high-quality PSHE and RSE are critical to promoting equality, inclusion
and social justice. The curriculum actively challenges stereotypes, prejudice, discrimination and harassment,
and celebrates diversity across gender, sexuality, cultural and religious identities. Provision is adapted to
meet the needs of students with special educational needs and disabilities (SEND) and those for whom
English is an additional language, drawing on specialist advice where necessary. Students are supported to
see themselves and their families reflected positively in learning materials. The curriculum addresses gender
equality, challenges sexism and sexual harassment, and ensures that students who may be questioning their
sense of identity (which could include their sexuality) are respected and supported. Religious and cultural
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considerations are incorporated sensitively, while upholding the principles of equality and non-discrimination
set out in the Equality Act 2010. Parental engagement is actively encouraged, with opportunities for
discussion, feedback and review of curriculum content.

4. Roles and responsibilities

® The responsibility for the PSHE/RSE curriculum sits with the school’s senior leadership team.

® The subject leader for PSHE is Samin Toloue.

® The subject leader for Science is Wayne Murray.
PSHE/RSE is delivered by teaching staff across the school. Leaders ensure consistency, quality and statutory
compliance, as well as coordinate professional development to support staff confidence in delivering
sensitive topics.

5. Curriculum

The PSHE/RSE curriculum at Ryefield Primary School has been developed in line with statutory guidance on
relationships and sex education, health education, drug education, financial education, and healthy lifestyle
promotion. The curriculum is planned thematically to ensure students build on prior knowledge year-on-year
in an age-appropriate and developmentally appropriate manner. Students explore broad themes including:

o health and wellbeing;

o healthy relationships and consent, including demestic-abtuse-awarenessand-—coercivecontrot-teaching
children to recognise respectful treatment, importance of personal boundaries, and the difference
between healthy and unhealthy behaviours in their relationships;

e online safety and digital literacy, including evaluation of misinformation and disinformation;

e drugs and alcohol awareness;

e first aid and personal safety; and

e financial capability and economic awareness.

Staff respond honestly to questions, using correct terminology and adapting responses to students’
developmental stage. More detailed or individual questions may be addressed outside lessons. Curriculum
and delivery are regularly reviewed to meet the evolving needs of the school community. Further details can
be found in Appendix 1.

6. Delivery of PSHE/RSE at Ryefield Primary School

6.1 Overview

At Ryefield Primary School, the majority of the PSHE/RSE programme is delivered through a whole-school
approach, building emotional resilience and an inclusive culture. These lessons are complemented by circle
time activities, whole school and key stage assemblies and targeted workshops delivered by external
providers. Biological aspects of puberty and reproduction are covered in science, with key themes reinforced
in PSHE/RSE lessons. Other subjects may embed elements such as online safety in Computing lessons. In
addition to the above, the school implements a structured character development programme, Moments of
Triumph, which supports the development of emotional resilience, self-regulation and interpersonal skills.
This programme provides age-related milestones that enable pupils to apply PSHE learning in practical
contexts, both within and beyond the classroom. It is embedded across the curriculum, assemblies and wider
school life, and contributes directly to pupils’ personal development, including SMSC, British Values and
safeguarding awareness. Appendix 1 maps curriculum coverage across year groups.

6.2 Accessibility

All content is delivered in a non-judgemental, factual manner, using correct medical and relational
terminology. Lessons are accessible to all students, with adaptive teaching strategies for learners who may
have additional needs as well those requiring additional pastoral support. Targeted reinforcement is provided
when misconceptions or difficulties arise, often in collaboration with the special educational needs
coordinator (SENCo) and pastoral staff.

6.3 Sensitive topics

PSHE/RSE may involve sensitive or challenging topics. Ground rules at the start of lessons establish
expectations for respectful discussion and prohibit inappropriate personal disclosures. Staff respond honestly
and neutrally, referring students to trusted support when questions extend beyond the curriculum. Students
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who are particularly vulnerable are offered adapted content, alternative activities or additional pastoral
support. External health professionals or youth organisations may deliver targeted workshops, particularly
for groups such as students in specialist resource provisions.

7. Safeguarding and confidentiality
Staff understand they cannot promise unconditional confidentiality. If a student discloses sexual activity,
abuse, or risk, staff will:

® encourage discussion with parents/carers and/or medical professionals;

e refer the student to the designated safeguarding lead (DSL) in line with school procedures;

e provide accurate, age-appropriate advice on contraception, sexual health and safe behaviour.
PSHE/RSE content may prompt disclosures of abuse, neglect or other concerns. All staff adhere to
safeguarding procedures and external professionals working in classrooms must follow school policy.
Additional support is provided for vulnerable students to ensure safety and wellbeing throughout sensitive
topics.

8. Monitoring

The quality and impact of PSHE/RSE are monitored regularly. Formative assessment, student feedback and
staff evaluation inform curriculum development. The school’s senior leadership team leads on quality
assurance activities, including lesson observations, planning reviews and student voice activities. The
curriculum is reviewed to ensure coverage of statutory content, local safeguarding priorities and emerging
issues such as digital resilience and domestic abuse awareness.

9. Sources of support and advice
Curriculum content draws on trusted resources including:
® NSPCC’s PANTS programme
e Coram Life
® PSHE Association
e ChildLine, NSPCC, Brook, YoungMinds
e Local health and youth support services
These sources ensure accuracy, inclusivity and alignment with statutory guidance.

Version history
First issue/revision date |Approved by Summary of changes if not first issue

April 2026 LGB New Part B policy
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Appendix 1: Personal, social, health and economic education curriculum

Key:

BV = British Values
= Safeguarding

SMSC = Social, Moral, Spiritual and Cultural aspects

PSHE Curriculum Implementation

What makes me special
People close to me
Getting help

SMSC (Social,
Emotional),

Similarities & difference
Celebrating difference
Showing kindness BV
(Mutual Respect,
Tolerance),

SMSC (Cultural, Moral)

Keeping my body safe
Safe secrets & touches
People who help to keep
us safe

Looking after things:
friends, environment,
money

BV (Rule of Law), SMSC
(Social, Moral)

Keeping my body
healthy —food, exercise,
sleep

Growth Mindset

SMSC (Spiritual —
self-awareness, Social)

EYFS
PSHE topics
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Valuing difference Keeping safe Rights and respect Being my best Growing and changing
content | relationships
and skills

Cycles

Life stages

Girls & boys —
similarities & differences

SMSC (Spiritual,
Emotional),

PSHE as part of continuous provision

Personal, social and emotional development

Physical development

Safety and well-being

Self-awareness (seeing themselves as individuals)
SMSC (Spiritual — identity, self-awareness)
Building relationships SMSC (Social), BV (Mutual
Respect)

Gross motor development (movement, balance,
coordination) SMSC (Physical, Social)

Fine motor skills (control, handwriting readiness)
SMSC (Spiritual — discipline, focus)

Following routines (lining up, mealtimes)
SMSC (Social)
Understanding risk in play

20




Resilience and perseverance SMSC (Spiritual —
resilience)

Managing own needs SMSC (Spiritual, Social)
Understanding perspectives of others BV
(Tolerance), SMSC (Cultural, Moral)

Self-care (hygiene, routines, independence)

SMSC (Social)

Healthy lifestyles (activity, wellbeing)
SMSC (Moral, Social)
Safe physical behaviours (movement, space

awareness)

Developing independence safely

Moments of Triumph statements®
(a programme to develop resilience and character)

| have made someone
feel happy. SMSC
(Social, Emotional)

| have made a card for
someone to say thank
you. SMSC (Moral,
Social)

| can work as part of a
team to achieve
something. (e.g. create
some artwork, play a
board game, contribute
as part of a team). SMSC
(Social), BV (Mutual
Respect)

| can wait for my turn.
SMSC (Social,
Emotional)

| can calm myself down
when | am upset or
angry. SMSC (Spiritual -
self-awareness)

| can get dressed by
myself, including zips
and buttons. SMSC
(Social)

| can recycle paper, cans
and plastic to make
something new.SMSC
(Moral, Cultural), BV
(Responsibility)

| helped another person
make the right choice.
SMSC (Moral), BV (Rule
of Law)

! Moments of Triumph statements can be achieved at any point in the academic year, and they can be driven as much by the students as the teacher.
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PSHE Curriculum Implementation

Feelings

Getting help
Classroom rules
Special people
Being a good friend

BV (Rule of Law), SMSC
(Social, Moral)

Getting help

Becoming independent
My body parts

Taking care of self &
others

SMSC (Spiritual),

Growth Mindset
Healthy eating
Hygiene & health
Cooperation

SMSC (Physical, Social)

Taking care of things:
Myself

My money

My environment

BV (Individual Liberty),
SMSC (Moral, Social)

How our feelings can
keep us safe —inc. online
safety

Safe & unsafe touches
Medicine Safety

Sleep

Year 1
PSHE topics
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Growing and changing | Being my best Rights and respect Keeping safe Valuing difference
content | relationships
and skills

Feelings

Getting help
Classroom rules
Special people
Being a good friend

BV (Tolerance), SMSC
(Cultural)

PSHE in Subject Areas

Science - parts of the
body

SMSC
(Spiritual)

Computing - online
safety

Science - Growth

SMSC (Spiritual)

Emotional Literacy -
Ravi’s Roar & Ruby’s
Worry SMSC (Moral,
Social)

Moments of Triumph statements
(a programme to develop resilience and character)

| have made a card for
someone special.SMSC
(Spiritual, Social)

| listen to ideas which

might be different from
my own.BV (Tolerance),
SMSC (Social, Cultural)

| can talk to the class
about something | am
interested in SMSC
(Spiritual, Social)

| have entered a school/
national competition.
SMSC (Social), BV
(Individual Liberty)

When necessary, | ask
for help from my
classmates or adults.

SMSC
(Social)

| have continued to
learn a new skill even
though it might have
been challenging. SMSC
(Spiritual, Resilience)
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| can use a knife and
fork correctly at the
dining table.

| have retold a weekend

or holiday experience
with my class during
carpet time. SMSC
(Spiritual, Social)

PSHE Curriculum Implementation

Bullying & teasing

Our school rules about
bullying

Being a good friend
Feelings/self-regulation

BV (Rule of Law,
Respect), SMSC
(Moral, Social)

Being kind & helping
others

Celebrating difference
People who help us
Listening Skills

BV (Tolerance), SMSC
(Cultural)

Safe & unsafe secrets
Appropriate touch
Medicine safety

Cooperation
Self-regulation

Online safety

Looking after money —
saving & spending

BV (Individual Liberty),
SMSC (Social, Moral)

Looking after my body
Hygiene & health
Exercise & sleep

SMSC (Spiritual, Social)

Year 2
PSHE topics
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Valuing difference Keeping safe Rights and respect Being my best Growing and changing
content | relationships
and skills

Life cycles

Dealing with loss
Being supportive
Growing & changing
Privacy

SMSC (Spiritual,
Emotional),

PSHE in Subject Areas
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Emotional literacy - How
to make friends with a
ghost.

Computing - online
safety

Julian is a mermaid - BV
(Acceptance and
tolerance of diversity. )

Topic: My Heritage. BV
(Respect, tolerance and
understanding of
cultures)

Science: Growth SMSC
(Spiritual, Emotional)

Moments of Triumph statements

(a programme to develop resilience and character)

| have been an expert
learner.

| can tie a pair of shoe
laces.

| have set myself a
personal target and have
worked really hard to
reach it. SMSC (Spiritual
- self-development)

Independent of the
school, | have learnt
something new, for
example a song, a
dance, musical
instrument, some
phrases in a foreign
language. SMSC
(Cultural, Spiritual)

| have had ajob or a
responsibility in the
school. BV (Individual
Liberty), SMSC (Social)

| can organise myself - for
example my tray, my
desk and my book bag.
SMSC (Social)

| have used my initiative
and helped someone
else in school. SMSC
(Moral, Social)

| volunteer and join in
discussions and group
work. SMSC (Social), BV
(Respect)

PSHE Curriculum Implementation

Cooperation
Online rules &
restrictions

Changing bodies &
puberty
Keeping safe

Keeping myself healthy
& well

Helping & being helped
Looking after the
environment

Managing risk
Decision-making skills
Drugs & their risks

Year 3
PSHE topics
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Growing and changing | Being my best Rights and respect Keeping Safe Valuing difference
content | relationships
and skills

Recognising &
respecting diversity
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Online behaviours
Friendship (respectful
relationships)

Coping with loss

BV (Respect),
SMSC
(Social)

Safe & unsafe secrets
Relationships, inc.
online

SMSC (Spiritual),

Celebrating &
developing my skills
Developing empathy

SMSC (Spiritual, Social)

Managing money
Developing critical
thinking

BV (Democracy —
responsibility), SMSC
(Moral, Social)

Staying safe online
Digital literacy

SMSC (Moral)

Being respectful &
tolerant

My community
Bullying, inc. online

BV (Tolerance), SMSC
(Cultural )

PSHE in Subject Areas

Science: Healthy bodies

SMSC
(Social)

Storytime texts focusing
on friendships and
tolerance SMSC (Moral,
Social)

Computing - online
safety

Moments of Triumph:
Emergency services and
what to do in a crisis.

Moments of Triumph:
How do we
self-regulate?

Topic: Windrush
generation BV
(Tolerance), SMSC
(Cultural)

Moments of Triumph statements
(a programme to develop resilience and character)

Independently create
something that can be
included on a class wall
display on a subject |
am learning about.
SMSC (Spiritual, Social)

| have researched and
found out what to do in
an emergency, e.g. dial
999.

| have independently
created a game to play
with my friends in the
playground.

| am responsible for my
own belongings - | carry
my bag to and from
school and keep my
room tidy.

| have helped my friend
or classmate when they
have been upset or
angry, and | can explain
what | did and why.
SMSC (Social, Moral)

| have created and
presented a poster or
PowerPoint to the class
on what we could do
when we are feeling
worried or anxious
about something. SMSC
(Spiritual),

| demonstrate optimism
and speak in a positive
manner — observed by
the class teacher. SMSC
(Spiritual)

| have taken a class
responsibility and
maintained the
expectations for that
role over the period of
half a term. BV
(Democracy —
participation), SMSC
(Social)
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PSHE Curriculum Implementation

Healthy relationships
Listening to feelings
Bullying

Assertive skills

BV (Respect), SMSC
(Social, Moral)

Healthy relationships
Listening to feelings
Bullying

Assertive skills

BV (Respect), SMSC
(Social, Moral

Managing risk inc.
online

Understanding the
norms of drug use
(cigarette & alcohol use)
Influences

Online safety &
behaviours

Making a difference
(different ways of
helping others or the
environment)

Media influence &
digital literacy
Decisions about
spending money

BV (Democracy,
Liberty), SMSC (Moral,
Cultural)

Having choices &
making decisions about
my health

Taking care of my
environment

My skills & interests

SMSC (Spiritual, Social)

Year 4
PSHE topics
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Valuing difference Keeping safe Rights and respect Being my best Growing and changing
content | relationships
and skills

Body changes during
puberty

Managing difficult
feelings
Relationships inc.
marriage

SMSC (Cultural, Moral),

PSHE in Subject Areas

Storytime texts
focusing on friendships
and tolerance SMSC
(Moral, Social)

Computing - online
safety

Topic: Modern Europe
and Migration BV
(Tolerance), SMSC
(Cultural)

Flower festival SMSC
(Moral, Social),

Moments of Triumph statements

(a programme to develop resilience and character)
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| have taken
responsibility for an
area within my class
and can explain why it
is important to look
after school resources
and environments. BV
(Responsibility), SMSC
(Moral)

| have identified a
behaviour | would like
to change - e.g. biting
nails or storming off-
and can present my
strategy for achieving
this. SMSC (Spiritual —
self-reflection)

| have helped to cheer
up a friend or classmate.
SMSC (Social, Moral)

| have helped to tidy up
my environment,
without adult
prompting.

| have mentored or
coached another
classmate to improve

and develop a particular

skill. SMSC (Social), BV
(Respect)

| know my home
address, postcode and

parents’ phone numbers

off by heart.

| have planned an
activity or event which
will help a
teacher/coach for a
school or club event. BV
(Democracy —
participation), SMSC
(Social)

PSHE Curriculum Implementation

Feelings

Friendship skills, inc.
compromise

Assertive skills
Cooperation
Recognising emotional
needs

SMSC (Social,
Emotional)

Managing difficult
feelings

Managing change
How my feelings help
keeping safe

Getting help

SMSC (Social,
Emotional)

Growing independence
& taking ownership
Keeping myself healthy
Media awareness &
safety

My community

SMSC (Social,
Emotional), BV (being
part of a community)

My health rights,
respect & duties
Making a difference
Decisions about
lending, borrowing &
spending

Media manipulation
Artificial Intelligence

BV (Tolerance), SMSC
(Cultural),

Online safety

Bullying inc. online
Norms around use of
legal drugs (tobacco,
alcohol)
Decision-making skills

Year 5
PSHE topics
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Growing and changing | Being my best Rights and respect Keeping safe Valuing difference
content | relationships
and skills

Recognising &
celebrating difference,
inc. religions & cultural
Critical digital awareness
Online bullying &
self-esteem

BV (Tolerance), SMSC
(Cultural)
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PSHE in Subject Areas

Harvest festival - food
equality. SMSC (Moral,
Social), BV
(Responsibility)

Life Cycles of Humans

Computing - online
safety

Literacy - The Biggest
Footprint (carbon
footprint) SMSC (Moral,
Cultural), BV
(Responsibility)

Literacy - Journey to
Jo’berg. Valuing
difference and
understanding
discrimination BV
(Tolerance), SMSC
(Moral, Cultural)

Topic: The Suffragette
movement.
Understanding gender
inequalities and
exploring how this has
changed over time. BV
(Democracy), SMSC
(Cultural, Moral)

Residential trips
SMSC
(Social, Spiritual)

Moments of Triumph statements
(a programme to develop resilience and character)

| have supported a
friend or classmate,
e.g. they may have
found some work hard,
have been upset, or
needed someone to
play with. BV (Respect),
SMSC (Social, Moral)

| have contributed to
the wider life of the
school e,g, by taking on
a position of
responsibility within the
school or by
representing the school
in inter- school
competitions. BV
(Democracy), SMSC
(Social)

| have written a review
about a book | have
enjoyed, or verbally
shared a review of a
book | have read.

| have shown that | set
an excellent example to
others in the school and
local community, e.g.
look after others and
their belongings, respect
my surroundings and
care for the
environment. BV
(Respect), SMSC (Moral)

| ensure that | prepare
everything | need for the
next day of school.
SMSC (Social), BV
(Individual Liberty)

| have set myself a
personal learning target
and worked hard to
achieve it. SMSC
(Spiritual —
self-development)

My peers can describe
me using positive
emotions. They can give
at least 3 examples of
when | have been
helpful, dependable or
joyful at school. SMSC
(Social, Emotional)

PSHE Curriculum Implementation

Year 6
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PSHE topics

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Key Me and my Growing and changing | Being my best Rights and respect Keeping safe Valuing difference
content | relationships
and skills

Assertiveness
Cooperation
Safe/unsafe touches
Positive relationships

BV (Respect), SMSC
(Social)

Coping with changes
Keeping safe inc. online
Al/ deep fakes

Body Image

SMSC
(Spiritual)

Aspirations
Managing risk
Looking after wellbeing

SMSC (Spiritual, Social)

Understanding media
bias

Digital critical thinking
Caring: communities &
the environment

BV
(Communities)

Understanding
emotional needs
Staying safe online
Digital footprint

Recognising &
celebrating difference,
Recognising & reflecting
on prejudice-based
bullying

Bystander behaviour
Gender stereotyping

BV (Tolerance, Respect),
SMSC (Moral, Cultural)

PSHE in Subject Areas

Science: Body Systems,
including human
reproduction.

SMSC
(Spiritual)

Literacy: Street Child
teaches empathy,
provokes conversations
around rights, respect
and inequality. BV (Rule
of Law), SMSC (Moral,
Social)

Computing - online
safety

World War |l

Reflect on the prejudice around difference during
WW?2. Texts include: Rose Blanche and The Boy in
the Striped Pyjamas. BV (Tolerance), SMSC (Moral,

Cultural)

Literacy: Skellig - mental
health, relationships and
resilience

SMSC
(Spiritual)

Residential trips
SMSC
(Social, Spiritual)

Moments of Triumph statements
(a programme to develop resilience and character)
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| listen to the feedback
given to me by my
class-teacher or peers;
my work shows that |
act upon that advice.
SMSC (Spiritual —
self-improvement)

| can cope with
setbacks, challenges
and changes that occur.
| learn from every
opportunity. SMSC
(Spiritual)

| manage my worries
and anxieties, and if
upset, can calm myself
down using the strategy
of my choice. SMSC
(Spiritual),

| have been able to
identify 2 sides of an
argument between my
peers, and help to
resolve the situation.
BV (Tolerance), SMSC
(Moral, Social)

| have upheld the school
creed: | always do my
best and treat everyone
| meet with kindness
and care. BV (Respect),
SMSC (Moral)

| have developed a can
do attitude, and
understand the
importance of the word
‘vet’. SMSC (Spiritual —
self-improvement)

| have put forward an
idea or initiative that
will improve the local
area, e.g. school or
wider community. BV
(Democracy,
Responsibility), SMSC
(Cultural)

| have written a book
review, which has been
displayed in the book
corner. | have shared a
Powerpoint Presentation
or poster to my peers
about my favourite
author.

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer1

Events and assemblies?

Summer 2

Black History Month BV
(Respect), SMSC (Moral)

Election of the school
council, House captains
and peer roles. BV
(Democracy), SMSC
(Social — leadership)

Life Base for R-Y6 (Coram
Life)

Remembrance SMSC
(Spiritual, Moral,
Cultural)

Harvest - gifting to the
local community SMSC
(Moral, Social), BV
(Responsibility)

Sustainability Week

Safer Internet Day

Resolutions and making
fresh starts SMSC
(Spiritual —
self-reflection, goal
setting)

Sports taster SMSC
(Social), BV (Respect —
fair play)

Equality Week BV
(Respect and tolerance),
SMSC (Moral)

Flower festival - gifting to
the local community
SMSC (Moral, Social), BV
(Responsibility)

World Book Day SMSC
(Cultural, Spiritual), BV

Deaf awareness week BV
(Respect and
understanding)

Touch the grass (an offline
day)

Walk to School week
SMSC
(Social, Moral)

Transition - peer-to-peer
pupil support in moving
on

SMSC
(Social)

Student-led whole school
fundraising event SMSC
(Moral, Social), BV
(Responsibility)

2 This includes weekly Star of the Week assemblies which focus on the school’s learning dispositions (be bold, resilient, cooperative, curious, resilient, and creative).
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SMSC (Social,
Moral)

NSPCC PANTS Week

Bikeability

Sports taster SMSC
(Social), BV (Respect —
fair play)

Coram Life workshops for
Y6 RSE and presentation
to parents

SMSC
(Social, Moral)

Anti-bullying week, with
Friendship Friday. BV
(Respect), SMSC (Moral)

Road Safety training
Sports taster SMSC

(Social), BV (Respect —
fair play)

(Individual Liberty -
expression)

Children in Need SMSC
(Moral, Social), BV
(Responsibility)

Sports taster SMSC
(Social), BV (Respect —
fair play)

Mini-Marathon SMSC
(Social), BV (Respect —
participation and
fairness)

No pens on Wednesday
(oracy) SMSC (Social,
Spiritual — voice,
confidence), BV
(Individual Liberty)

LBH Citizenship Day
Sports taster SMSC

(Social), BV (Respect —
fair play)

Sports day SMSC (Social),
BV (Respect — fair play)

Talent Show SMSC
(Spiritual -
self-expression), BV
(Individual Liberty)

Residential trips
SMSC
(Social, Spiritual)

Sports taster SMSC
(Social), BV (Respect —
fair play)

Prize-giving assembly
including Moments of
Triumph badges. SMSC
(Goal setting)
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